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WHAT EFFECT IS USING A TEXT YOU AUTHORED LIKELY
TO HAVE ON HOW STUDENTS VIEW YOU?

By Franklin H. Silverman, TAA #113

and Therese M. Murphy

Franklin H. Silverman, TAA's new Secretary, is a Professor in the College of Communication at
Marquette University. He is the author of "Authoring a Textbook or Professional Book," which is
distributed by TAA. Therese M. Murphy is a graduate student in the College of Communication at

Marquette University.

Many professors who author
textbooks use them as required
texts for courses that they teach.
They usually do so because they
regard them as the most appropri-
ate for the purpose. However, is
doing so likely to affect how they
are viewed by theit students? Do
students tend to view a professor
differently who uses his or her own
book as a text than they do one
who uses someone else’s? While
there has been considerable specu-
lation about the answer to this
question, we are not aware of any
attempts to answer it empirically. A
study is reported here in which we
attempted to do so.

We administered a semantic
differential task to 56 students in a
public speaking course. All were
undergraduates. The fields in
which they were majoring included
business, engineering, communica-
tion, and education. The semantic
differential consisted of 27 pairs of

bipolar adjectives (see Figure 1).
Most were generated from a list
thatstudents at Marquette Universi-
ty use for rating professors in the
University’'s Course Evaluation
Questionnaire. The ordering of the
adjective pairs and whether the
"negative” or "positive" adjective
appeared on the left side was deter-
mined by a table of random num-
bers. One-half of the students
rated the word "PROFESSORS" on
each of the adjectival pairs and the
others rated the words "PROFES-
SORS WHO USE THEIR OWN
TEXT" on them.

The median rating for each adjec-
tival pair was determined for each
of the two groups. They are
displayed in the Figure 1: The Xs
in it represent those for "PROFES-
SORS" and the Osthose for "PRO-
FESSORS WHO USE THEIR OWN
TEXT."

Assuming that the findings of this
study are reliable (they, of course,

need to be replicated), they sug-

- gest that students tend to view

professors who use their own text a
little more negatively than those
who do not do so. (The tendency
for them to do it was significant
beyondthe 0.05 level of confidence
on the Sign Test.) Those who do
so may be rated lower than they
would have otherwise on university
end-of-course evaluation forms,
which could adversely affect deci-
sions regarding their promotion-
and-tenure.

Can professors who use their
own text do anything to minimize
the effect of doing so on how they
are viewed by students? The an-
swer probably would be "yes" if
they could convince them that they
are doing so not to make money,
but to have the text be as relevant
as possible to course material and
objectives.

(see page 22 for Figure 1)

McGUFFEY AWARD
COMMITTEE SEEKS
NOMINATIONS

The first William Holmes
McGuffey Award for Textbook
Longevity will be presented at the
1994 TAA Convention, so the
McGuffeyAwards Committee is now
accepting nominations. The early
nominations include some works
first published in the 1870's and
some that date as far back as the
1930’s. The deadline for

nominations is January 1, 1994.

The McGuffey Award was
establishedto honor authors whose
textbooks have stood the test of
time and proved their enduring
worth. The initial copyright date of
an entry must be before 1980, so
materials with copyrights of 1979 or
earlier are eligible. For works with
multiple authors, at least one co-
author must be a TAA member.

The Chair of the McGuffey
Awards Committee is Dr. Lee
Mountain.

To nominate a textbook for the
McGuffey Award, fill out the form on
page 12 and mail it to TAA
Headquarters. The publisher will be
contacted about paying the entry
fee of $200.00 to enter it in the
competition. The entries will be
sent to the McGuffey Award
Committee members who will serve
as judges. The winner(s) will be
honored at the TAA Convention in
June of 1994 in Seattle.
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Figure 1. The Semantic Differential Task.
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